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INTERVIEW WITH MASTER TEACHER
DEANA REIMER

CHARLES BUDDY AND KEITH REIMER

FORT HAYS STATE UNIVERSITY
SPRING 1993

CHAPTER II:

INTERVIEW WITH DEANA REIMER
TRANSCRIPT

CB: Today is April 5, 1993. I'm Charles Buddy. Behind the cameras we have
Keith Reimer. The purpose of the interview this evening is to interview Deana
Reimer, Kansas Bilingual Teacher of the Year award recipient for 1989. Deana
will be questioned about her educational background and experience. Good
evening, Deana. How are you doing?

DR: Fine.
CB: Talk a little bit first about your educational background. You're a native
Kansan. Tell me about your educational history -- like your home town, your
grade school, high school, so forth, all the way up through college.

DR: I went to elementary school and high school in Pawnee Rock, Kansas,
and graduated from there in 1964. From there I went to Fort Hays State
University. I went to summer school right out of high school, and graduated
from there in 1968 with a degree in Spanish.

CB: You said you're from Pawnee Rock. Could you give us an idea of where
that is?

DR: It's on Highway 56.
CB: What larger community is it near?
DR: In between Great Bend and Larned.
CB: Okay, what did you say you graduated from college with? What were your
degrees?

DR: I got a degree in Spanish and a minor in English and Speech.
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CB: You are_currently Director of the English as a Second Language/Migrant
Program for USD 443, Dodge City, correct? What additional degrees do you
have to hold that position?

DR: I have a K-12 Administration degree.
CB: That was something that you have picked up recently or in the last ten
years? You didn't do that right out of college, right?

DR: Right. I got my Masters in 1985 and my Administration in 1990.
CB: You've spent many years in the classroom. As a young student, what was
your most memorable experience? Is there something that stands out in your
mind either in grade school or high school?

DR: In high school, probably the time that I remember the most was when I
was in Speech class one time and was doing a speech for state contest called
"For the Love of Mike." I had to do different interpretations of different people;
and one of my characters had to scream real loud. In the process of practicing
the speech in my English classroom, I screamed as loud as I could; and the
principal came running down the hallway and charged into the English room
and asked the English teacher what was wrong. Should he call the police or
had something happened in there? She said, "No," and explained to him that I
was just practicing my speech. They heard this scream all the way down to the
office. So, I'll never forget that. That was pretty funny.

CB: You have been in education for several years. Why did you choose a
career in education? Was this something that was in the family for example?

DR: No. In fact, I was probably the second one to graduate from college in my
family. I have an uncle that graduated from KU. Basically, I really like going to
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school. When I was in high school I looked forward everyday to going to school.
For some reason I just knew that was what I wanted to be. Plus, I had a couple
of good teachers in high school, that I admired. I was challenged when the
school counselor told me that I probably wouldn't be able to make it in college.
CB: What has been your career development to the present? We have an
idea of your educational background. For instance, your first teaching job.
Where was it, and who were you teaching? I also know that you have taught at
several different levels; I would like you to mention those.

DR: Well, my first teaching position was at Cimarron, Kansas. I was a junior
high and high school English and Spanish teacher, and I taught there for five
years. From there, when I left Cimarron, I went out to the Dodge City
Community College and taught for five years. I taught Spanish. After that, I was
offered a position at Miller Elementary School as a Bilingual Instructor, and so I
left the Community College at the end of that year. That was in 1978 or 1979
and then went over to Miller Elementary and taught for two years over there.
After that, I stayed home for three years and worked on contracted services with
the public school district as a Language Assessor. Both of my children were
small and I enjoyed being at home with them. I could work out of my home and
go to the different schools and do language assessment.

CB: That was still here in Dodge City?
DR: Yes. And then around 1983 the Migrant Education Program came to town
and was incorporated with the school district. They had heard that I was doing
language assessment and asked me if I would like to work for the program.
said that I would. That was around 1986.
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CB: So how did you finally end up in your present position?
DR: I worked for four years as a language assessor and parent liaison for the
program. In 1990 I applied for the Directorship, which opened up at that time,
and got the job. This is my third year as Director.

CB: What is a parent liaison? What are her duties?
DR: Basically, it's a home school coordinator. Because I spoke Spanish, it
was easy for me to work with the Hispanic population and our program which
was about 85% or 90% of our families. I would organize parent meetings, and
we had a parent advisory council with parent representatives on the council.
We had large parent meetings and picnics in the park. It's a link between the
school and the home.

CB: You've taught at several different levels of education From a teaching
standpoint, what are some of the differences?

DR: What are some of the differences in students?

CB: Yes. What are some of the things that the teacher has to think about
differently in dealing with a child who is in grade school as compared to a
freshman in college, for example?

DR: For me the biggest adjustment was coming down to the level of a third
grader as far as speaking Spanish and having to adjust my being able to
communicate with that student in his native language at that level. Also, my
expectations were high. I brought the expectations that I had at the Community
College level with me to Miller school; and, in some respects, I expected a lot of
the students whether they were third, fourth, fifth or sixth graders. I expected
them to reach a certain level at the end of a nine weeks period. There was also
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a difference in dealing with the discipline. Where at the Community College
there wasn't that much of a discipline problem. They decided they wanted to be
in the class and stuck it out, or they withdrew. At the elementary level it was my
job to see that they learned what I had to offer them.

CB: Of all those different levels, is there one that is your personal favorite?
DR: I liked all the levels because once you get into them you get used to that
level. I would not choose to teach below third grade. Kindergarten was okay,
but third grade on up is my preference. Over the years, I think I would probably
like middle level.
CB: Any particular reason for that?

DR: I think it's just because it's so changing all the time.

CB: The students you mean?
DR: I mean the difference between a fifth grader and a seventh grader or a
sixth grader and a ninth grader is vast. And so you had all different kinds of kids
and they were very, very willing and wanted to learn at that age.

CB: The education professors always said that your first year will be your most
difficult year. Did you find that to be true: your first year was the toughest?

DR: In my first year as seventh grade English teacher I had thirty-five students
in my classroom. That's kind of ironic because now we talk about how if we
have over twenty-five students in our classroom, that's plenty. As a first year
teacher, I had thirty-five. I managed fairly well. I don't think that my first year
was my hardest. For me the hardest was going from the Community College to
the elementary level, because of the adjustment and the adaptation that I had to
make between the different age and interest levels; and that was a minority
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school. I had a lot to learn that year. That was my hardest year.

CB: I can understand that. What would you say has been the most influential
experience in your career? It could be a person that's been extremely
influential in your career, or made the most impact; or it might have been an
experience.

DR: I think that probably the experience that had the most influence on my
career was, as a second year teacher, I was allowed the opportunity to travel to
Spain and spend six weeks. There is where I really learned to speak the
language. I credit that trip to my being able to communicate in Spanish as well
as I can. Also, being able to travel to Mexico helped me to have a more solid
base for my language. That's very important to me. And what was the other
question?

CB: Has there been a person in your life experiences that made a great deal
of impact or has had influence on your career? A former teacher, a relative or a
friend?

DR: Maybe my high school English teacher. I really looked up to her and she
taught me how to be self-disciplined enough to accomplish what I set out to
accomplish. I could also say that maybe my mother had some influence
because she would always say, "You can do whatever you set your mind to, and
don't let anything stop you. It's really important for you to have an education."
She said that to me often. I would say that my mom had a lot of impact on my
desire and motivation in wanting to achieve.

CB: I would like to ask you some questions about the development of the
ESUMigrant program. I suppose the best place to start would be to ask you to
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explain or define the term ESUMigrant?

DR: Well, actually the program consists of two parts. The ESL, English as a
Second Language, part is that which deals with students whose first language
is other than English. The Migrant part of our program, which is the largest part,
is set to help children of migratory families get an education, to be able to stay in
school, to be able to fill in the gaps of learning that they are missing from
moving around.

ce: Kow diet E"SUMlgrant education begfn on a natfona( anc( state (eve(1 Was
there legislation or a mandate involved?

DR: At the state level it derived from the Chapter I Program which used to be
called Title I and now it's Chapter I. The Migrant Education Program originated
through the Hawkins-Stafford Act which was an amendment to provide financial
services to migratory families. When the program was established nationally,
then the states were allowed to apply for financial aid in order to help the
families of these children so that they could have a better chance in school.

CB: When did the ESUMigrant Program in Dodge City start? How did it start?
DR: Well, 1983 is the first time that they thought about the fact that maybe
there were enough migratory families, transient families through Dodge City or
the beginning of those families coming into town. At that time there were only

two people that started the program. There was a part-time director and a
secretary. They identified the families so that they could show that there was
enough need here for a program. Once they established that, they made an
application to the State Department and got funding to start the program. It was
very meager at that time.
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CB: In what capacities have you served the ESUMigrant program?

DR: I have pretty much done everything in the program. I pretty much grew up
with it. I have been parent liaison, language assessor, assessing students in
their first and second languages. I've recruited for the program. I've worked
with school nurses on health matters and doctors throughout the town getting
health services for the kids. There are very different components of the
program. In the ESL part of it, I've done research on children whose first
language is other than English and what would be the best methods and
techniques to instruct them in the classroom, and the best delivery models that
teachers might want to try or use to help the kids learn.

CB: I had mentioned earlier that you had received a State award. It was for
bilingual, is that correct?

DR: The bilingual teacher award? Yes, that was in 1989.
CB: Can you kind of give us an idea of what that honor is?

DR: Well, it was for basically being able to have a good rapport with students
who don't speak good English, whose first language is Spanish. Being able to
teach those kids in the classroom, to identify them, to work with their families. To
find out what their needs are, and figure out ways to meet them. To help them
stay on grade level. If they are not on grade level, to help them get on grade
level. Keep them from remediation. Help them wherever you can.

CB: Obviously you've been successful with that. Your program also very
recently received national recognition as a model program. Congratulations on
that by the way.

DR: Thank you.
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CB: What is your program's current status as far as the number of children
served, the services provided to the students, to the families, and to the
community?
DR: We serve around 800 students out of an enrollment of 4,350 kids,
approximately. Our total program numbers are around 1,650 students because
we identify kids from birth to age twenty-one. The preschoolers and the ones
who either have graduated or are not yet going to school are also identified.
That's the total number. Out of those 1,650, we serve around 750 to 800 in our
district in one capacity or another. I think those numbers might show how much
the district has grown, as far as at-risk kids are concerned. From 1986, when
Excel moved in, our numbers started really climbing ; and we gained about 40%
more kids every year, more students every year in the program. Last year we
had close to 600 new students in and out of our district in our program. So,
probably about a fourth of the total population of our enrollment in the district is
who we serve.

CB: What do you see in the future for your program?
DR: The program is probably far more important now than it ever has been. It
will continue to become even more needed due to the fact that the
demographics are changing and the Spanish language will become the
majority language in the next century. There is a great need for us to be able to
help students from these families. Also, the economy, the way the economy has
been over the last few years, people not being able to find jobs, the influx of
immigrants from all parts of the world, there's going to be more and more need
for this type of a program. Financially we are pretty well set to help these

13

students because we are a grant program. In contrast, public education is in
dire straits right now as far as money is concerned. So, we want to work hard to
be able to help as much as we_can, to help public education as much as we can
with support systems. The need will increase. It's changed so much over the
last ten years from one or two non-English speaking students in our district to
the 800 that we have now.

CB: What has been the biggest change in ESUMigrant?

DR: Probably just what I have mentioned. Just the numbers increasing with
non-English and limited English speaking students, and migrant workers
coming into this community. I never realized, when I graduated with a degree in
Spanish, to what extent I would be able to use it twenty years later. It's ironic
because I started out as a foreign language teacher and ended up out of the
classroom as an administrator of a program that emphasizes being able to
teach students how to speak English. I started out teaching students how to
speak Spanish. So, it's been real interesting over the last ten years to see that
change. Had I known then that this is what was going to happen, I probably
would have been scared. If I could have seen into the future, I would have
thought that there was no way that I would have been able to do it. It's been
very challenging and rewarding . I wouldn't change it.

CB: In looking at change, I'd like to deviate just a second and look at change
overall in education. What are some of the changes in education that you have
observed during your career? Some of the things that stick in your mind.

DR: Right now, technology. Looking at today's society, technology is the big
change. Going from a lot of manual techniques, a lot of things that we used to
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take a lot of time to do can so easily be done now, and much more quickly with
a computer. Computer assisted instruction. I've also seen a lot of changes as
far as our delivery models in the classroom are concerned. We are more
focused on teamwork, on working with peers, on empowering students and
teachers. The emphasis is less on the dictator type of management and more
on the participatory style where everyone works together to achieve the same
goals.

CB: Speaking of changes, are today's students different from what they were
when you first began your career?
DR: That's a good question because many people say that they are. I think
//Jal today's students are more sophisticated Their thinking processes are more
~
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more challenged socially due to all of the new diseases and, like I mentioned
before, the economy and scarcity of jobs. When I think back to when I first
started teaching high school and how the teenagers were then, and I look at my
own two teenagers and I look at teenagers in our high school here, I don't see
that much difference. To me they still have to go through the same things as
they did twenty years ago; and it's just a matter of being able to communicate
with them.

CB: Have parents changed as far as their attitudes and their roles in the

children's education? Do you see any differences there?

DR: The family makeup is changed more than anything; and in that respect, I

guess I could say that students have changed in that the family nucleus is not

there like it was when I was going to school or when you were going to school.
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In the late seventies and eighties, the families started breaking up, and both
parents were in the work force. I see the whole thing coming from the outside
in. It's not necessarily the students who have changed so much as the whole
outside focusing in on them. Now 95% of the women with families are working
full time. That's got to have some impact on the children; and it certainly has
impact on life styles and family, what we use to consider a family unit.
CB: How do you think that is manifested in the students, in the classroom?
The nucleus of the family is not quite what it was, and there has been a change
there. How do we see that behaviorally in the classroom or just in school in
general?

DR: Well, for instance, now we have programs after school to care for, what we
call, our ·Latch Key Kids," who can not really go home after school because
there are no parents there for them, and they certainly can't be there by
themselves. So, there have been programs established, like the "Safe
Program" that we have in our district to which students can go after school and
get an after school snack and be cared for. Many more day care centers have
been established for children. Within the confines of the school we have seen a
few more behavior problems, some kids who come to school without breakfast
and without having had anything to eat or having gone to bed the night before

way to late, because of a lack of parental supervision. Really, in any respect,
anything which might cause them to act out a little bit more in school might
cause them to not be able to focus on learning and studies. It's hard to say
because you know the problems of ten or fifteen years ago, there were certainly
problems then, too. I am maybe not as aware of them now because I'm older
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now. I've lived longer and have seen more.

CB: In looking at some of those things you mentioned, how does the teacher's
role change? How has it changed over the years, or has it changed?

DR: As I mentioned before, it seems like every ten years we get this new idea
of what we are going to do in education, how we are going to change and make
things better. Now we are in the process again. We are coming in with more
students, and teachers are isolated so we need to get them together. We need
to be able to have some teamwork. Everybody working together for the good of
the kid. What I see happening now is that in our culture we will become more
community oriented, "everyone takes care of everyone else" type of culture.
Many other cultures have that, like the Asian culture and the Hispanic culture. It
seems like now we're trying to do that same thing. These students are all our
students. They are not just Charles and Roberta Buddy's students. They are
everyone's; and we must all work together to take care of them and make sure
that they get the things that they need, so that they can survive. A lot more
teamwork, a lot more coordination of effort. That is the difference that I notice
now.

CB: The administrator certainly figures in there somewhere. How has the
administrator's role changed from the late sixties to the present?

DR: When I first started teaching, the principal pretty much called the shots,
sort of a power position. "I'm the principal, these are the rules, this is what we
do." That person had the sole position that was not really shared with anyone
else that much. And now with empowerment, and also because of the progress
that a lot of our large corporations have made with their management, like Lee
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lacocca, and some of the larger corporations and their styles of management
within those corporations, I think we are learning from them that a school system
is really a business; and we need to run it like a business. In those successful
businesses, they have empowered their people to share, to be able to feel
comfortable enough to share their ideas. If they have an idea that they want to
try, it's not just the top down management type thing. That is where I think that
we can really do a lot of good as far as administration is concerned in the
school district. It's not to say, "Hey, I'm the principal and the boss of this school
and these are the things that we do," but to say, "Hey, I'm just here to help. If
you have any ideas, let's sit down and talk about them, and work as a team and
share things together." That is really coming into play as far as our school
district is concerned, specifically.

CB: Deana, I would like to talk to you about your teaching philosophy.
Teachers are involved in several different aspects of the education process
today, maybe more so than what they were once upon a time. What is the most
important aspect of the teacher's role in education, do you think?

DR: I think being able to be flexible and to have an open mind. To be able to
accept change and take a risk to try something new. If something doesn't work,
then try something else until you find what does work for the student.

CB: You mentioned being open minded and flexible. These are some of the
qualities of being a teacher that you think are important. Regarding the actual
roles -- behavior manager, team member, school leader, et cetera -- what is the
most important?

DR: Well, it's important for them to be in the classroom; but it's also important
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for them to be able to help make decisions concerning their profession and
concerning student learning. The teacher is the one person who knows the
students more than anyone else. Some teachers have a student in their
classroom or have contact with a student far more hours than their parents do.
So, in that respect, I think it's important for them to be able to have input into the
decision-making process for what goes on in the school; but they're also
needed in the classroom for role modeling, for being able to help the student
succeed.
CB: Do you think that teacher expectation does affect students; and if so, what
kind of effect do you think it has on students?

DR: It definitely affects students, because my whole idea is if you expect that a
child will learn and will succeed, and that is your attitude toward the student that
he will be able to do it, then you will accept the situation and the student will be
able to accomplish the task. That might be consciously or it might not. You
might not even realize that you are doing it as a teacher; but I think that once
you decide that a student in your classroom can do what is expected of him
then, somehow, that whole aura or your feeling of that student being able to do
it transcends itself into that student in one respect or another just by your
behavior.
CB: How many teachers are on your staff throughout the district?

DR: The staff consists of ten teachers and about thirteen paraprofessionals.
We have an office staff of three secretaries, a counselor and me.

CB: Apply what you said about expectation of the teacher in dealing with the
student to your role as an administrator. What kind of difference or what kind of
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effect does expectation have on your staff? Is it similar to the student, and if so,
how?

DR: To me, my staff is just like a classroom. I look at my teachers as a
classroom. Maybe if I said that to them, they might not really appreciate it.
don't know; but my job is to help them succeed in what they are doing and in
any way I can help them make progress as far as their students' learning is
concerned. I probably have high expectations for my people, but they know that
I am very direct in my style so there is not much guessing going on. They know
what my expectations are, and most of the staff have the same expectations.
We all work together toward the same end. I don't try to set myself apart from
them. I only try to lead and when they have ideas we work together to try to find
a way for them to incorporate their ideas in their teaching. We have tried many
new things the last two years and it's been great.

CB: For example, what has been one of the new things you've tried?
DR: One of the things is that I have empowered my people to be able to take
the lead and supervise others. I don't know if that is mainly a form of delegation,
but it helps them to grow. For instance, I have one teacher who has taught her
paraprofessional how to go into classrooms and help students integrate into
those classrooms and not be in a pull-out program. This goes along more with
my philosophy. So, now, we have this one paraprofessional who is helping an
entire school by floating in and out of classrooms where she is most needed.
That allows the teacher the freedom to work with the most severe kids that need
help, such as the totally non-English speaking students, and the ones that have
specific problems.

During other parts of the day, she will leave the building, go
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to another building and supervise another para and get her started. Now this
particular teacher has not only done that, but she's also going to take partial
responsibility for the curriculum and instruction of the program this summer.
She has grown a lot. I have another teacher who has done the same thing. I
have a teacher at one elementary school who is working with literature based
instruction with first through third graders. That has worked well for her, going in
and out of the classroom, and trying new teaching techniques. I like for them to
really stretch and move out and not get into a rut. I do the same thing all the
time. They try various different ways to see what really works.

CB: It seems that what you are describing is a kind of site based management.
As you have said, you have empowered them in the areas they are in. You had
mentioned the one teacher going in and out of the classrooms. That reflects the
philosophy of inclusion. There is a big push toward inclusion in education in
general. Where do you see that going? You said that you have one teacher in
one school that is doing that now?

DR: We have it going on to some degree in all the schools.
CB: What is your teaching philosophy, your overall philosophy of education?

DR: I think that it's pretty simple; there really isn't any student who cannot learn
if given the opportunity to achieve. It's our responsibility to make sure that the
student succeeds no matter how small we may think it might be. To the student
it might be something very grand and that is our job to provide success for
students, and if they feel successful or if they are successful on what ever level it
is, that is not really for us to judge. If they are successful, then that is a feeling of
accomplishment and will certainly help their self esteem.
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CB: You mentioned self esteem and you have brought that up in one form or

.

another many times during the interview in dealing with students. Obviously it
does have a great deal of importance. In student achievement, for example,
how important is self esteem? Is it one of the factors that does affect student
achievement?

DR: Definitely. The better a student feels about himself or herself, the better
job, the better work they are going to do in school. As well as teacher self
esteem or anyone's self esteem. That's why success is so important. If they
succeed, then they are going to feel better about themselves.
CB: What are some of the other factors? Obviously for the reasons you
mentioned, self esteem is very important. What are some of the other factors
that affect student achievement? If we have a bad morning, no breakfast,
whatever, it may affect how we are to our fellow workers. I am sure the same is
true with students. What kinds of factors during their day affect them and
whether they will achieve or not?

DR: It is a factor for students. We have many students who come to school
hungry, who have not gone to bed at a decent time the night before, whose
parents have split, whose parents are alcoholics or are using drugs. They are
living in a world of total chaos, and when they come to school they are not really
ready to learn. For instance, they might come to school without a coat. They
might come to school without the proper shoes. There's various kinds of health
problems that a lot of the students have with no means to be able to take care of
them. No financial means. It's my whole belief that if the student comes to
school -- and it doesn't matter what age the student is, it might be a sixteen year
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old high school student not prepared to go to gym class because he wasn't able
to afford tennis shoes -- then that 'is definitely going to affect that student's self
esteem that particular day when he is there with all of his peers and cannot
participate. It's very important that we try to help the student in any way
possible. Education is meeting many of those kinds of needs that we didn't
years ago. With the economy the way it has been, I think that's one reason why
we have kind of taken over in that area, plus the family unit split like I talked
about earfier. Many times a particular child might not have what's needed due
to the fact that he is stretched between two or three different extended families.

CB: What can your program do to alleviate some of the things that you had
mentioned earlier? If a child does come to school without a coat, that can be
problematic. What kinds of things can your program realistically do to help that
child? To help develop the self esteem and to help to support them in that? Is
that what your program should be doing? Is that part of your program?

DR: Well, there is that area of our program that is a health component. We do
a lot of things for the family like that as far as clothing and food; but we're not the
only program that does that. In our district.every elementary school has a
clothes closet where they keep extra clothes for students. The whole district
works along the same lines as far as being able to help the students that way.
Our program specifically does have the health area. We have a counselor
who's also a nurse, and she sets up doctor's appointments for our students and
makes sure that they have the right inoculations in order to be able to start
school. This year we probably had more money spent on health service needs
for our students than any other year. We had several thousand dollars that we
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have spent to help students with dental work. We have a middle school student
who was having seizures and nothing had been done for her through all of her
life, and we were able to get the needed testing done at the Medical Center.
We took her to a neurologist in Wichita to figure out exactly what was causing
the seizures and got her on medication. Now she is back in school and doing
fine. Those are the types of situations that really make us feel good. That's real
important. They need all the basic survival needs taken care of so that they feel
comfortable enough to even start to learn.

CB: What is your definition of student success? What can a student look at?
What do you look at to say that this student is successful? And is there a
difference in success between the children that come out of the ESUMigrant
Program and the non-ESUMigrant program students?

DR: I don't think there are any differences. For me, a student is a student.
They all come with the same body parts. They all have a heart. They all have
two arms, two legs, so on, so forth. I think that if the child succeeds, if any
student succeeds, then that, for me, means they want more. They are ready to
go on. They are ready to be challenged again and to take it a step further. They
have been successful and they have accomplished that task, so what's the next
step? What's around the corner? Because children are full of curiosity and
that's not something that we can squelch. We want to keep that open so that
they want to keep learning. If they are successful at that, then they will want to
go on and will want to learn more.

CB: Looking at success, you have mentioned several different things here that
could build a foundation for a student to achieve success and many things that
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the people in your program or in any educational situation could do. What do
you think is the most important factor in assuring student success? Again,
keeping in mind your definition of student success, what's the most important
factor in assuring that that comes to pass?
DR: \ think that the teacher is the mos\ important 1actor 1or ensuling student
success.

So,·,, \he s\uden\ is \o succeed, \hen the instructor needs to be able to

allow tor that. For instance, one consideration might be the different learning
styles that students have. What might be a success or an achievement at
success or the steps to get there tor one student might be something different for
another student. There are also different teaching styles, and if you find that
you're not teaching in a way that allows success for this particular student, then
re-group, look at yourself, take a look at your style. What means are you using
to try to get the student to achieve? Do you need to change some of your
techniques? Do you need to use cooperative learning or peer tutoring, or a
different method? I think that we as educators are the ones who allow for
student success. It's our responsibility.

CB: Are there some other things that you think a teacher can do to empower
students to succeed?

DR: I think there are really lots of different ways that you can do that. It doesn't
necessarily have to be teacher directed. You could use the buddy system, as
far as students are concerned, and buddy kids up, one with the other.
Cooperative learning lends itself real well to that. Success and also learning
how to team and to work together in a group and in teams. At the higher level,
at the secondary level, we might want to think about some kind of work study
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situation were the students will be in school part of the day and go out into the

.

community the rest of the day and work in a business. Learn how to deal with
the public. For limited English speaking kids this would be a very good
experience if they could have an opportunity to work downtown or somewhere
where they could improve their English skills along with being accepted into the
community and learn how to deal with the public. There are many ways to allow
for success. It doesn't necessarily have to totally come from the classroom
situation. The teacher is the sole leader.

CB: Is there a particular quality in the teacher that underlies all the things you
just mentioned? Is there something about the teacher that drives them forward
to go ahead and explore some ways that are not necessarily "not accepted" but
are just different?

DR: I think that the teacher needs to be allowed the opportunity and the
freedom to try those different things. In a school building with a school principal,
if that's the way the hierarchy is set up, then, hopefully teachers would be
allowed to, like I mentioned before, to stretch and to be flexible and to try some
new and different techniques to see if they work. But it's real important that they
also know and feel that if it doesn't work or if they feel like it is not working, it is
not a failure. It is another step in the right direction; and if they tried it and it
doesn't seem to be working as well as it should, let's not worry about the fact
that it doesn't. Let's find out if we can make it even better by making a couple of
other changes. That's progressive.

CB: Looking at comparing some things from the beginning of your career to
the present, is there a difference in student achievement as far as our
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expectations in education from then and now? Do you think that we expect
more of students today as far as their achievement goes or did we expect more
of them in the beginning of your career?

DR: In a lot of respects, I don't think we expect enough. But then, my
expectations, I've been told, are pretty high. To me, the more we expect from
them, the more they will give; and the more they'll achieve. If they consider you
to be someone who really cares about them and respects them as individuals,
then they will achieve and probably try their best to do whatever you expect.
Even set their own expectations. To me you just can't expect too much in a way.

CB: As the director of a program and as a teacher, you have had to have
leadership skills. What are, in your opinion, leadership qualities?

DR: Probably the top of the list would be communication. To be able to openly
communicate with your staff and have an open door policy so that if there are
needs or questions or concerns that they have, hopefully you can set up an
environment that will make them feel comfortable enough to be able to come to
you with any kind of a problem that they might have and openly talk to you
about it so that you can help them resolve it. I guess I work more towards trying
to make myself a part of their team rather than making them a part of mine.
That's very important that I am a part of their team. I'm there to help them, to
facilitate. Then they are the crux of everything that goes on as far as education
of our students are concerned; and without them, students wouldn't be learning.
I'm a facilitator; and I think that it is very important to not try to set oneself apart.
The teamwork is really a very important part of leadership, too. To be able to
have a team. Respect for different teaching styles. Respect for the
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individualism that there is within the program. Specifically, in our program,
because we have so many different cultures that we are working with, a nonjudgmental type attitude is very important as well as tolerance and acceptance
of different ideas from different communities.

CB: In your career as a teacher and then as a administrator, do you feel like
there are any significant differences in leadership qualities, or are there some
things that are more important as an administrator?

DR: There probably are some things that are a little more important as an
administrator due to the fact that you are dealing with adults and whereas, as a
teacher you are dealing more with students. Basically, it's just a matter of
teamwork. I think the communication, again, is real important because if they
understand where you are coming from and what we are all there for, then
student success will follow.

CB: You mentioned factors that you considered to be important in leadership:
communication, being a facilitator, respecting individuality of the teacher. What
are some of the techniques that you use with your people on staff and your
teachers? You had mentioned earlier that you use a very direct form of
communication. Has there ever been a problem for people who are on your
staff? Did they ever take offense at your directness?

DR: I don't really think so because usually I state that right up front. If we are
having a conference, many times, I will say that this is my style and I will tell you
directly what is going on. I will end up being up front with you; and I will lay it
out on the table in the most tactful way that I know how, which sometimes I
wonder if I am. I think that most people appreciate that because it's easier for
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them to not to have to guess what is expected of them or why we are having the
conference or what needs to be done. The steps are there: one, two, three.
When someone deals with me that way, I appreciate it a lot more. With the
different cultures, sometimes I wonder if that might be a problem, specifically
with the Southeast Asians.
CB: The directness, you mean?

DR: But even at that, they have pretty much learned, most of the ones that we
deal with, have learned the American culture enough, or my style enough. It
seems to work. It has worked so far.

CB: That would bring me to another question that has to do with leadership.
How does it come into play with your relationship with parents, and how is that
perceived in some of the different cultures with which you work?

DR: Probably when I am in a home there have been times that my being
aggressive may have had an effect on, but not a negative effect on the
communication factor. By the same token, most of the other cultures know
enough about American culture and American women that they know that
American women are more aggressive, outwardly aggressive, than maybe a
Mexican-American woman or a Southeast Asian woman. Particularly one who
is an achiever or someone like myself who has had a goal and decided to go tor
it and made it. So they kind of take that in stride along with just being an
American woman. My being able to communicate with them in their own

language is probably what really builds a relationship between me and the
family. When they see me, they know that I can commun;cate w;th them. They
have their own nicknames for me.
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CB: Can you repeat any of those?

DR: Well, they call me "la huera", w~ich is "The White One," in Spanish. The
Southeast Asians, I don't know that they have a nickname for me, but I don't
know enough Vietnamese to really communicate fully with them. But, I know
enough to get me in the door of a home. When you know their language, that
pretty much speaks for itself. It doesn't matter, and they respect you.

CB: You have mentioned all the those different qualities that you believe are
important leadership qualities. Is there one quality that you believe to be most
important? If you had to pick out just one, and that would be your strong point
as far as leadership, what would it be?

DR: I think it would be that I am not the leader. That I am not the one that has
ownership. I think it would be that our program in our district and all of us work
together. That it's not me. That it's everyone else. I'm not the one that really
gets the recognition, that has done the hard work. It's everyone else that has
done the hard work. I give that up to them. I give that up because they are the
ones who have done it. I have not done it. I've been there, but I have not done
it. Giving that up is the best feeling in the world, because they're the ones that
deserve all the credit. The teachers and the students and the staff. They're the
ones that make up the program. All of the teachers in the district, not just our
program. If you are able to give it up, then that's really important.

CB: One of the things that teachers are keenly aware of at certain times of the
year, is student attitudes. Do today's students' attitudes differ from those of the
students you taught earlier in your career? Is there a difference, or is it just
something that we are making up? Or are there attitudinal differences in
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students?

DR: I don't think there are. We are' all products of the society that we were
raised in. Whatever was going on at that particular time. I really don't see that
they are different.
CB: Let me give you an example. One of the things that I think that probably
some teachers might say, and some administrators also might say is that
students' respect for elders or someone in authority is not the same as what it
was in the early seventies. There's less respect maybe for individuals than
there once was. Do you see that? Do you think that's a fair estimation of
things?

DR: I think that if that's happening, it's due to the family nucleus and how it's
splintered. We do not have the 1950's "Leave it to Beaver" kind of family
anymore, and it's that the attitudes have changed and much of it is going to
have to come from the fact that they are from split families. Less than 50% now
of our families are still together as a unit. The children with the same mother
and father all living in the same house. That kind of being tossed back and forth
and not really having a stable place has definitely got to make an impact on
their attitudes.
CB: What kind of attitudes do we hear students expressing today about life in
general? The youth of today are looking at some things that are different.
There are different factors that are thrown in there now. Students in the late
sixties, early seventies were looking at sexual revolution, students today are
looking at the threat of AIDS. They are looking at a greater use of drugs. Has
that impacted or affected their attitudes, do you think?
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DR: I am not real sure in this generation it will make as much of an impact as it
will in the next. I think that we are doing all that we can do to educate children
about AIDS and about all of the new diseases that are out there now. But I'm
not sure that it will make as much of an impact now as it will in ten years from
now. First of all, until they have really experienced what's about to happen as a
result of these diseases, until personally they have experienced that, I don't
know that they will take i1 as seriously. For instance, if my daughter has a friend
who dies from AIDS while she is in her early twenties, that's going to have more
of an impact on her then than now when she hasn't had that experience. I think
it's the experience that's going to finally bring that around more than anything.

CB:

I have heard that youth today are really jaded. They have seen violence

in the streets. There's gang violence. There's drugs. There's alcohol abuse.
The deterioration of the family. A one night stand may kill you. A lot of different
things that they've seen that I know my generation of students did not see. Do
you see that they're jaded? Do you see that there is a lack of feeling for one
another or for any value? That maybe is a bit of an extreme. Is that something
that you see in your program?

DR: No. I think there is a lot of feeling. I don't think there is a lack of feeling at
all.
CB: What effect on student attitudes does living in a multicultural society
have?

DR: Probably, if it has an effect on their attitudes, it's due to the fact that it might
have had an effect on their parents' attitudes.

CB: Can you elaborate on that a little bit?
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DR: If a student is having a problem with another culture, for instance, other
,

students in his classroom that might come from another culture, or if there is
some type of discrimination or prejudice (what we would call that) going on,
then usually I think I could be safe in saying that that same thing is going on at
home. Prejudice and discrimination are learned, and those kinds of attitudes
are learned. I think every community has a little bit of that. Basically, here in
Dodge City, I think that we get along better than average. We really don't have
a lot of problems with interracial conflicts. I think student's attitudes are pretty
positive. We try to promote that kind of a positive attitude in our district.
Knowing a language other than English should be an asset and not something
to be frowned upon. That's one of the things that we really talk about in our
program.

CB: Regarding differences in individuality, ethnicity, and socioeconomic status,
what are students' attitudes toward one another? You talked about the different
cultures getting along in the community, but when you take it right down to the
nitty gritty in the classroom, how do you perceive their attitudes? Are they
accepting of one another?

DR: I think they are good.
CB: Do you think students are knowledgeable of one another's cultures?

DR: Not as much as they should be. This is the reason that we see a lot of
multicultural education coming into the foreground, along with the fact that the
demographics have changed enough that we certainly need to be educating
everyone about other cultures, because that's where we are headed . The
Caucasian is not going to be the majority, and those children have a right to
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their own heritage, and to education about their own culture, even though they
are living here. Those are their roots, and they need to know about those.

CB: I think we have probably covered about all areas that we can here this
evening. I am sure that we could probably do several more topics, but we are
drawing to a close. In reflecting on all the different topics that you have covered,
there are a couple of questions that I would like to ask you. The first would be,
what advice would you give to a new teacher, or someone who is considering
the teaching field? If you had one thing to tell them, what would it be?

DR: I think it would be to listen. To listen to what experienced people are
saying. To listen to their students and their parents.

CB: Deana, when you have completed your education career, what do you
want to be able to look back and see that you have done?

DR: I think that the most rewarding thing would be to be able to look back and
see students walking across the stage getting their diplomas. Students that I
have come into contact with or that have been in our program.

CB: Deana, thank you for being with us this evening and sharing some of your
experiences in education. We've been with Deana Reimer this evening
discussing her educational background and her experiences.
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